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Organisation Mondiale Pour |"Education
Prescolaire (OMEP) is an organizatio
which started in 1948 for professionals in
the field of peacesducation, to meet the
needs after the 2 World War. In 2008
when Ingrid Pramling Samuelsson was
elected World Presidenthe focus was
changed more towards education for a
sustainab® development(ESD)g a field
that hadnot formerly been on the agenda
for early childhood.

Following successful international

workshops in this areaOMEP has adoped
the topic of ESDas a main dsue in its

2010 World Congressa / KA f RNB Y
Ay + OKLFff Sy 3SRconge? |
from all over the worldto share their

experiences of working in the area of
Education for Sustainable Development i
early childhood. We hope that this book
will contribute to praDG A G A 2 Y S NA
work with children in this important area
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A lot of people have contriuted to the
production of the book. Ingrid Engdahl
has written about a specific inteeiv
study with participants from 3@ountries.
Many preschools havealso provided
examples of their workthese incluideln
Sweden: Varmdo preschool, Stockholm;
Lillgardens preschool,Ale; Preschool
Svalan, Skelleftdnthe UK:lreland Wood
/| KAt RNByQa [/ Sy iNB
School Leeds, and Glusburn Community
Primary School,Keighley In Australia
Hallet CovePreschool and the University
2F aStoz2dz2NySQa 91t

s warrant a special mention.
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NI BRE drlernafr? Hafgs$hass tohtibuted

with web-links AnnaKarin Engberg has
provided the illustrations whileLisbetth
Sotderberg has done the layoudhe three
of us: John Siraj Blatchfordkimberly
Ingrid Pramling
Samuelsson, have written the text.
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Introduction to Sustainable

Development

What is Sustainable
Development?

It is now widely recognised that humanity
faces urgent problems affecting local,
regional and global environments, and
social and economic development. Thg
9 NIKQa ffAYAGSR Yl
being consumed more rapidly than they
are being replaced, and the effects of
global warming upon ecological balance
and biodiversity are well known. Rising
sea levels threaten millions in less
developed nations. The implications in
terms of migration, ioreasing poverty,
the supply of food and upon human
health and security are extremely serious
The goals of the UN Decade of Educatio
for Sustainable Development (202914,
DESD), are therefore to integrate the
principles, values, and practices of
sustanable development (SD) into all
aspects of education and learning.

Sustainable development was first
defined in 1987 by the Bruntland World
Commission on  Environment and
Development (WCED), which argued for :
development strategy that:

a Xeets the needsf the present
without compromising the ability
of future generations to meet their
ownneeds 02/ 95X My

As Little and Green (2009) point out,
citing Pearce (2007), more recent and
complete definitions drawn from the

157

1987 Commission reportcontain two
additional key concepts.

tKS O2yOSLIWi 2F WySSRQ
SaaSydalf ySSRa 27F (K
which overriding priority should be given,

and;

( HadNldda of Ndbtatidandzdpdsed by tHel

state of technology and social
organisation on th&8 Yy A NP Y YSY (i Q&
to meet present and future need®/CED

1987, p 43).

Agenda 21 which was adopted by most of

IKSY @g2NI RQa 3I20SNYyYS:
WEYSANR WOl NUGK {dzYYAd
faz2 AYGNRBRdAdzZOSR (UKS yz

O2 y & dzY LJi A 2 gaXxhat pgdple in KS A
rich countries needed to change their
consumption patterns if sustainable
development was to be achieved.

The work of AmartyrSen has also been
influential. Sen argued that the WCED
OMPpy T U Wy SSRQ OSy i N
development was G A f f dzYAy | G Ay 3
GAYO2YLX SGS¢ o0{SYyZ wunn
0KFG AYRAGARdzZ & aKz2dz
g K2 Oy (KAY] YR O
GLI GASYyGaég oKz2asS ySSRa
for (ibid, p. 2). His argument was that it

was only by treating people agents that
FKENGDHI R SHSNI 6S ot
evaluate, resolve, inspire, agitate, and

through these means, reshape the worldo

(ibid, p. 1). Sen therefore redefined
sustainabl e d e dewdlopnente n t e
that promotes the capabilities of present

ESDNEARLWEARS



people without compromising capabilities
of future generations O { Sy Hn
{ Sy QB LJYb derfteked &yfproach to

sustainable  development aims to
dintegrate the idea of sustainability with

the perspective of freedom, so that we se¢

human beings notmerely as creatures

who have needs but primarily as people
RS

OAOARF
This perspective resonated strongly with
the position taken by Schumacher (1999
where he argued:

G5SPSt 2LIYSyid R2Sa

it starts with people and their education,
organization, and discipline. Without

these three, all resources remain latent
dzy G I LILIS R Z(ibidJp. Ay G A I £

whose freedoms really mattér

Since the World Summit on Sustainable

Development (WSSD) convened in
Johannesburg in 2002 it has therefore
been widely recognised that education
has a major role to play in the realisation
of a; WOA&A2Y 2F &adzail
economic welbeing with respect for

cultural diversity, the Earth and its
NEB & 2 dENMNESEGON2007, p.6)here is

also general agrement that education

for sustainable development (ESD) has tg
be an integral part of quality Education
for All (EFA) as defined in the 2000 Dakd
Framework for Action.

For most early childhood practitioners,
parents and children the day to day
activities nost significantly influencing
sustainable development are at thevkd
of consumption ustainable consumption
is therefore the most appropriate arda
initially focus our attentionin the early
years. If we are to support parents and
children acting together to live more
sustainable lives this initiativemight
therefore adopt a minor adaptation of
the Bruntland defirtion so that:

D

D
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Sustainable Actions may be seen as

n r'actiors)dhatpndedis the needs of the

present without compromising the ability
to meet future needs or the ability of
future generations to meet their own
needs."

The UN"Earth Summit” in Rio (1992)
referred tq social development, economic
detdBFm3®  and  environmental
protection, as the thre; "interdependent
and mutually reinforcing pillars” of
sustainable development. The challenge

y 2" ey | QEHcalgys, (P« thesplore ig +

develop educational systems, curriculum
and pedagogic practices that promote
sustainable actionswith respect toeach

¢ of these pillars.

The Three O6pill a
Sustainable Development

Education for Sustainable Development
provides a vision of education that seeks _
Atéf lba‘PaAcE %Hn%n chKéc&'nom?c }\/\%IIQl a
beingwith cultural traditions and respect
for the environment. It is therefore
important to recognise that sustainable
developments are supported by these
three pillars acting together, and that any
practices and policies developed without
taking each into aaunt are likely to
weaker and may even fail. From the
perspective of sustainable development
the most efficient or effective
environmental, economic or social
strategy may not be the most sustainable
For example, the choices that we make in
any one area ray need to be moderated
by the other two. To take a concrete
example, in an area of water shortage the
most environmentally  sophisticated,
waarasS 2F GKS FNIQ
might not be practical especially if it
required costly or highly skilled gelar
maintenance. In this case a more

gl
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I LILINBLINA F S 6S@Sy
‘effective’) technology capable of being
supplied immediately and/or maintained
by the local community might be more
sustainable and save lives. A classi
example of this is novided by the
introduction of cloth filters to reduce
contamination in the water supply In
Bangladesh an old cotton sari is folded tg
make four or eight layers and then folded
over a widemouthed container before
collecting surface water.

One of the imfications of this for early
childhood education is that we need to
develop in young children a more critical
appreciation of many of the most
advanced products of science and
technology. This suggests a significan
shift in perspective from traditioal
approaches to these subjectswhich
focused upon thauncriticalcelebration of
achievements.

In practice, education for sustainable
development has the potential to
integrate and build upon a number of

established areas of curriculum
RSOSt 2LIYSyi A Yired g
SRdzOF A2y QT WOA A
SRdzOF A2y QT  WwWYdz G A
SRdzOI GA2Y QT WKSI {
WSYOBANRYYSY Gl € S R dzf
fAGSNI OéQod LG Ffaz

rationale for the further development of
more recent curriculumnitiatives such as

those concerned with  developing
OKAf RNByQa S0O2y2YA(
with  positive  attitudes  towards)

sustainable credit and saving.

IC

\ Whi/ 86 fve HeetEd(Batidi) SISy
for Sustainable Development
(ESD) in the early years?

The UN Convention othe Rights of the
Child (1989xffirmsthat all children have
a right to education and Agenda 21, the
action plan for sustainable development
drawn up at the "Earth Summit" in Rio
(1992) set as its first priority the
promotion of basic primary education.
But it is in early childhood that children
often experience the greatest
environmental challenges, and it is a time
when the foundations of many of their
fundamental attitudes and values are first
put into place.We know from research
and from experience hat even very
young children are capable of
sophisticated thinking in relation to soeio
environmentalissues and that the earlier
ESD ideas are introduced the greater their
Impact and influence can be.

—+

In the UK in 2010 the public attention was
drawn to the actions of a seven year old

boy from West London.
1zZR )’
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After watching on TYthe devastating

effects of the recent earthquake in Haiti
Charlie Simpson saida L gt y G (2
some money to buy food, water and tents
F2NJ SOSNE 2 CharlieAdéciddd | A {0 A
that to do this he would cycle five miles

Lhttp://en.wikipedia.org/wiki/Cloth_filter

(8km) around a park near his home to
ESDNEARLYYEARS



N} AaS FdzyRa F2NJ |
appeal. He expected to raise £500 but
media attention has resulted in him
raising more than £210,000 so far
/| K N¥ ASQa ad2NE LN,
what can be achieved in both individual
and community terms through a greater
emphasis being taken on education for
sustainable  development in early
childhood.

In 2009 the United Nations General
Assembly (UNGA, 2009) devoted specia
attention to the right of children to be
KSFNRZ NBFFTFANXYAY3
principle of participation forms part of the
framework for the interpretation and
implementaton of all other rights
incorporated in the Convention on the
wA IAKGa 2 F i K S enefalk ]
Assemblycalled upon States to assure
that children were given the opportunity
to be heard on all matters affecting them,
without discrimination on any grounds,
oerT Gl R2LIGAY 3 I VR
implement regulations and arrangements
that provide for, and encourage, as
F LILINR LINR | 6 S5 OKAfE RN
settings, including within the family, in
a0Kz22f YR Ay UGKSAN
It is in this context thathe recentwork
that has been carried ouby Goteborg
University and Chalmers University of
Technology, through the Joint Centre for
Environment and Sustainability (GMV),
might be  considered particularly

significant and timely. The GMYV initiative
began n 2004 with an international

conference on Education for Sustainable
Development held in Goteborg entitled
Learning to change our world
Subsequent workshops led to the

P %b a i
ecommendatio

=&

K

J

2 http://www.justgiving.com/charliesimpsdraiti

_ Education is recognized as the startin

15 yofdtd fokJ- ihelbry O Aeketiing A Rithin

Y Ui & a diSdusNiBinkphpiziearlp

childhood education

%gaotelﬁorg SEI YLX S

ns
The recommendationgDavies et al, 2009)
were grounded on notions that children
are competent, active agents in their own
lives and recognise that children are
affected by, and both capable (and often
required by circumstance), to engage with
compex environmental and social issues.
Tie rReprmendpiioRsteererd awes frpm ¢
romanticized notions of childhood as an
arena of innocent play that mitions all
children as leadingxclusively sheltered,
safe and happy lives that remain

f uptpughed pyghe evepjsaround them.
Eightfoundational principles upon which
ESD should be developade suggested

27T

ACCESS FOR ALL TOPROCESS OF
2 BELONG YEARNINGA YT 0 2

It is imperative that Early Childhood

education for sustainability. There are still
L Brde pottidh breRildréh who do not
have access to education in the early
years. Early childhood education offers a
valuable starting point for early childhood
education for sustainable development,
and the highest priority is therefore to
ensure access for all children to early
childhood education.

® http://www.327matters.org/sustainability/do
cs/gote_pub.pdf
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GENDER

Early childhood education is a highly
gendered field. It is also a potential
starting pont for identifying, critically

analysing and engaging with the
important contributions that women

from diverse contexts offer to educational
practice  broadly and to child

development and ESD. It also offers the

opportunity to critically engage with the
roles of men within the field, egzially in
terms of their impact as rolenodels for
young boys.

LEARNING FOR CHANGE

Early childhood education has strong
traditions of curriculum integration,

engagement with the lived environment
and child participation, which align well
with ESD. Earlyears ESD can readily build
on these foundations and embrace the
complexities of transformative learning.

NETWORKS, ARENAS AND PARTNERS

Good practice in early childhood
education integrates indigenous
knowledge, sustainable living practices
basic human rights and learning through
experience. Such practices are alread)
common in many community early
childhood provisions. However, these
practices remain largely unrecognised in
these terms and they need to be
documented and promoted. Children live
different childhoods. There is a need not
to romanticise, but to critically engage in
the varied contextualised approaches,
and to document and sha successful
practices.

PROFESSIONAL DEVELOPMENT TO
STRENGTHEN ESD ACROSS ALL SECT
Early childhood education provides the
foundations for lifelong learning and

ORthe

there is an urgent need for capacity
building  within  the practitioner

communityand amongother members of

society to form strong safety nets and
communities for young children, including
strengthening the capabilities of their
primary caregivers in terms  of

sustainability.

ESD IN THE EARLY YEARS CURRICULUM

Early childhood education has a tradn

of integrated curriculum approaches
“““““ Ay OKAf RNBYQ

even if this is not always fully enacted.

Such approaches need to be more widely

adopted into the formal curricula of

schooling and into informal and nen

formal learning appraches.

SUSTAINABLE DEVELOPMENT IN
PRACTICE

The principle that you should live as you
teach is very important. Early childhood

HIRlucational settings and services need to

be places where sustainability is
practiced. This means that all early
childhood educabn settings should

SEFYAYS GKSAN 26y WwWSO;
and work towards reducing waste in
energy, water and materials. They should
aim to live out democratic and

participatory social practices. They should
WLINF OGAOS &KI G dKSe

RESEARCH

As anemerging field of practice, early
childhood education for sustainable
development is  seriously under

researched. This must be remedied in
order to build the field on an evidenee

base of critique, reflection and creativity.

recommendations also suggest
specific action points for the development
of national and international policy.

ESDNEARLWEARS



The specific contribution
that can be made by early
years settings

One of the moststriking examples of
what can be achiewvkin recent years can
be seen in a DVD produced ke
University of Melbourne Early Learning
Centre The project was developed in
response to the International Polar year
2007-2008 and is entitld Antartica: The
icy Land of Secretand it is available to
order along with supporting materidls

m lﬂ Mll WS!C!R’S

Another project that illustrates the
potential of a whole centre initiative is
LINE JARSR o0& U(UKS
participation in designing a new preschool
playgroundin Sweden

LilgNRSYy Q& LINS&AOK2 2 f
preschool was to be built in aadjacent
area to it. An architect was therefore
called in to the preschool to get the
children involved in designing their new
out-door space. The aim was to make
children agents and active participants in
developing their own environment and to
support the children(aged 4 and 5 years)

4_http://www.edfac.unimelb.edu.au/eldi/elc/multimedia
/index.html

in developing a greater awareness of the
local surrounding.

The architect madecards with signs for
202S00a GKIFd 6SNEB
existing play area (trees, slide, swings,
sandpit etc.), and for activities in the
preschool (eating, taking a rest, talking,
LX & SGO0usz
feelings (dangerous, secret, happy etc).

Designing a newlayground

The children then tookhe pictures with
signs and walked around in the edbor
space in small groups, putting them
where they thought they should be. The
pictures showed what the children
thou ht, they_ did In each .area
a$ds %}E aréhffeét aﬁd\l‘gn}(d%ﬁl
walked around and looked at their
choicesand discussed witlthe children

gWwhst théy thatiSlocaidytiem Iwheyé Shiy

had. They also talked about hosigrs
could represent objects, activities and
feelings.

The next step was to introducehe
children to a series ofmaps, which the
architect hadalreadymade andthe signs
that children had located in diférent
placeswere then added to these maps.

Ay

FYR FAYEE €8



The dildren then bega to make their
own maps, and here were extended
dialogues about where, what and with
whom the children played irthe different
areas of the playground They also
discussed what else would be good tg
have in the different play areas. The
children took photographsand made
their own pictures of their favourite
places. They also talkedore abouttheir
existing playground and the site of their
present preschol. They found some
historicalinformation about thisand also
some photos. This provided an
opportunity for the children to make
connectionsbetween theW K&S NI y R
and the preschools use byearlier
generations. Theyworked on this as a
theme for a vhile. The next stepwasto
connect their planningit to the future.
They producedtheir own maps, and
began by measuring the size of the
building of the new preschool, and when
this was marked they knew what was left
for out-door space.

Measuring out thespace

Then camethe imaginary phase, where
the children could come up withtheir
own ideas of what they waneéd the
playgroundto be like. They realisethat

there were different heightsand secret

places they wardd to save, places where
they could grew flowers and vegetable,
where they could have construction work,
barbeque etc. They asklY thdredroom
for the old apple tees, or can we pta
new oneXK ¢ oCdan we grow tomatoes
A2YSGKSNBKE a/ly dbS
where the birds can drink and we can
L I e K€

Phase four was where they began to
apply all of their experiences and
knowledge aboutthe old area ofthe
preschool,transferringit into new mays
and new signs. Som&f the old signsstill
waqrked, but they als had to invent new
ifes: They made a map with signs, and
alsoa model wth suggestions for the new
playground For the model they usk
cardboard, paper, cloths, paint, etcThe
model constriction of the new preschool
playground was exhibitetbr parentsand
for the municipality who wereesponsilbe
for the new building and playground
facilities Also the local newspaper came
and took pictures and a debate started in
the community abouthe role ofchildren
as active citizens. Economics dieacome
a queston sincethe children themselves
posed many of thejuestiors about what
they waned in the newplaygroundb
depends on how much money offiel a H €

Agreeing on a final design proposal

ESDNEARLWEARS
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While the Antactic exampleprovides an
illustration of an activity that focuses
most strongly on just one dahe central
pillars of sustainable development, the
Playground example shows how they may
be effectively mtegrated into a major

project. There is an important
observation to make at this point.
Although  for  currculum  planning

purposes it is important toaudit our
programmes to ensure weaddress all
three of the pillars of sustainable
development,we should recognise that in
the early yearsOK A f RNE ged ® 2
address all three in everactivity that
they do. Projects may legitimately be
developed with children that focus on just
one or two at a time.Certainly, as the
children get older and more capable they
will benefit from the experience of more
sophisticated challenges involving ESI
problem solving. Butni the early years
there are manyfoundational ideas and
attitudes that deserve more focused
attention. These include developing an
awareness of interdependence, care for
living things andor the environmentand
attitudes associated with sustainable
consunption andthrift.

Parents and Practitioners in
Partnership

The OKAf RNBY Qa LI NBy I
make an important contributionto a
OKAf RQa dzy RSNR G I YR
development. A great deal of esearch
evidencé shows the fundamental
importance of the early home learning
SY@ANRYYSYylG 2y | OK
An Early Learning Toy Appeal le¢land
222R |/ KAf RNXry Eagland
provides a good examplef effective

\)

S VEIKNSS S N @

5E.g.Sylva et a(2010)

Y Q

i &

practice wherethe parents and children
were encouraged tavork together ona
major project As a team the staff
wanted to develop the environmental
educationcurriculum and it was also felt
important to develop projects that
involved all thee pillars of sustainability.
The Centre serves a multiethnic
community, and many children cane
from disadvantaged backgrounds, so it
was alsdelt to be important to promote
community and parent partnerships.

From the outset, dring free flow play,
olg'/s n¥ade from a variety of materials
(wood, plastic, metal, fabric)and toys
from around the world and with different
mechanisms were left for the children to
explore. Many children selected wooden
bricks to play with and enjoyed creating
different structures that were
incorporated into their imaginative socio
dramatic play.

Other open ended resources including
shells and pebblesyere popular with the
children and supported lots of adulthild
discussion about where they could be
found. A one point acouple of the bgs
looked at the baby dolls, budismissed
these immediately as beg \girly toy<as
they were pink. This began a discussion
on stereotyping, and one three year old
said he would play with the dloif it was

blug. vk Fryratasa OFy
When looking at toys many children also

A ghdwed AF interastizi thdwA thiel wihéels

turned on the toy tractor andiow the toy
supermarket trolley moved. All of these
experiences provided a fantastic

A bpBaftdnity R thé chidiely tBhgdindto

analyse, appreciate and evaluate the toys.

these observations of the children playing
with and exploring the toys andhey
planned for adult led sessign that

& S| mddarded LINJ C



responded to, challenged and builpon
the OKAf RNBYyQad ARSI adad
one practitioner presented the prschool

children with a doll that she had been
given from a child inndia. The children
were fascinated with howhe doll looked

so differently,i 2 (1 KS daHatahey F
played with. This provoked lots of
comparative and evaluative discussion
between toys and the materials they
were made from. Children were
introduced to recycling and where

materials came from.This led on to

thinking about what happened to these
toys when children had finished playing
with them. In particular It alsded the

children to question the toys that they
had at home that they no longer pleg

with. Could they pass any of their toys on
G2 az2yvySz2yS StasS (K
toys? What toys were no longer played
with? One 4year old said that she would

like to pass on her old baby toys to babie$

GKIFd RARY QG KI @S Iy
The chiiren decidel that they wanted to
give thetoys they had athome that they

no longer played with to children who
were less fortunate.

The staff and parents at the centre were
in firm agreement that this project was a
fantastic idea as toys were a theme that
every child had experience ofThey
decided that they would set the centre up
as a hub for collecting early learning toys
They woull then send these toys off to
children who were less advantaged. The
staff also hoped that this would give
children opportunities to learn more
about recycling and in the process make
an active contribution to helping others.
They decided to support theearly
learning toy appeal by inviting parents,
staff and children to become part of an
ESD committee who would support
making key decisionsdeveloping the

2t

project further. This also strengthened
thealzhdktneshipl worngNi@tvéenthé A Y S
parents and praittioners more generally

The declared aimsdeveloped for the
project were to:

Qa
support children in making their own
informed decisions and actions on
the way they live.

- find out how muchthe children
understood and use this knowledge
and their interests as a gting
point.

- bring the community and families
together to become more involved
in the life of the centre.

- provide enhanced support for the
parents and local community

G RARY QG KIFI@S ye
The staffgot in touch with the local high
school and asked if any students would
like to design posters to advertise the
apReglyTBesejnerathen displaygdithipse o
around the local area, to inform the local
community and encourage them to get
involved.

With the help of the OMEP arg@school

in Zambia was identdd as one that
would benefi from the early learning toys
collected. A local charity named St
+AyOSyiQa gSNB 221 1AY:
toy donations for their new community
room in the townso some donations of
toyswere madeto them.

The highly motivated committee ®

parents, children and staff developed a
set of criteria to evaluate each learning
toy against these criteria included:

1. Very strong early learning support

potential.

2. Not something likely to be available or
have an equally valuable alternative

available Ieally.
ESDN EARLYEARS



3. A high educational value to shipping
weight ratio.

The use of thesecriteria ensured they
only sent out the most appropriate early
learning toys. It was also felt that this
KStLISR (G2 NIAaAasS 20K
of choosing new toys anaéncouraged
them to critically questiorthe claims of
toy manufacturers that wee presented
on the packaging.A group of motivated
parents from a lone parent support group
helped the committee in sorting out the
toys to send.

AN (
P
4 @} =
~ 114 - /\\& 75 -~ "",
b "t)/,lf/ | c“} 7
NTTOLUA |
if ('1\
| I ¢
‘il ’\)\S\*“/rtg
.¢\ ), P g
\ .\‘-4‘; . >
&7

The children wereencouraged to critically
evaluate the toys

The centre also set upnainternet news
blod® that wasregularly updated vih the
fradasSai AYTF2NXYE GA2Y
sustainable practice. This was used tg
share and celebratghe project and to
support the home darning environment
gAU0K OKATf RNIBe Blag als® |
provided a means of sharing thgood
LIN} OGAOS 6AUGK 20KSI
An ESD notice boardvas set upwithin
the setting to support parents, who had

6 http://earlyyearseducationforsustainability.wordpress

om/

no access of the internet, to keep up
date.

In evaluatng theprojectit was found that
the early larning toy appeal not only
encouraged the children to challenge

.their own Learmnégand learn about

" Sé}wpalrl“? NIB AsY

532888 RIBXK A

understanding of recycling, and allowed
them to undestand how they coulanake

a positive contribution to sustaable
development. The childreshowed they
couldbe active citizensand throughtheir
contacts with{ & +*+Ay OSy i Qa
school in Zambia,they are gaining
experiences of local and global
dimensions to learning.

Iy

When speaking to Parents many spoke
about how they felt welcomed into the
setting and enjoyed working with the
staff and children. The staff also spoke of
how motivated they felt to come into
work, as they were doing a project that
they were interested in and enjoyed. The
feedback from the Lone parent group was
also encouraging, as theylféhe project
enhanced their questioning and
evaluative skills when buying new toys for
their own children.

Y}\ f 7\ ( \’M "L'v... g ,\"n / h
R =N
\J SN, 68T NDa asSitay3a
\ \\‘ ‘: LY |
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Parent and chiIoUiscussing the blog



The Environment Pillar

Depleting natural resources, increased
greenhouse gas emissions, overflowing
landfills and polluted waterways are a few
of the effects demonstrating how
societies have adopted lifestyles that
have focussed on maximising immediats
comfort and convenience ahe expense
of future generations Rising sea levels
are threatening manycommunities, and
many of thepeople livingin the poorest
countries are tle worst affected. These
factors already have implications for
poverty, migration, food and water
production and health care.
Unfortunately, already much damage to
our planet has been done, and much of
the damage is irreparable.

As early years practitioners we have 3
role to play in offering children
experiences,and in supporting them in
gaining knowledge andndaerstanding of
the environment astirelates to their
society. At an early age children can begil
to develop the critical thinking skills
required to make the sort of informed

decisions thatvill affect the quality ohot

only their own and the lives oftlers

around the world, but also the lives of
future generations. Yet, historically this
has not always been our way of teaching
young children about the environment.
Up until the last few years environmental
education promoted awareness and
knowledge abot the environment,

biodiversity, and the interactions and
connections between people and nature.
While environmental education has had a

|

place in our education system for many

years, the focus has now developed to a
perspective  emphasising sustainable
development

This new perspective has a geater
emphasis on equippingeneration to take
responsibility for making informed
decisions towards a sustainable future by
considering what is best in tHeng term.
This no longer involves children learning
about what has happened, but also about
what can bedone for tomorrow

LY LNBflFIYyR 222R
England three and four year old children
have been actively involved in setting up
their own fruit and vegetable garden.
Initially the children had doked at
photographs of allotments around the
world and looked at a range of fiction and
non-fiction books on gardening for
inspiration. The teacher noted all of the
OKAf RNByQa ARSFaAZ
made their own designs of how they
wanted their @rden to look. As they did
this, there were extended dialogues
about where and what should be grown
in the garden and how this could be
achieved.  Throughout the next few
months the children helped plant seeds,
odzf 6a YR GNBSQao |
fruit and vegetables were harvested and
eaten at meal times and shared with
family and the local community.
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The children have been actively involved in
setting up their own fruit and vegetable
garden

As suggested earlier, the most important
issue here ighat it is youngchildren who
have the highest stake in the protection
of the environment. Within early years
education wealso know that even very
young childen are capable ofthinking
about envronmental issuesand we also
know that the earlier these ideas are
introduced the greater the impact can be
But while research evidence is available
S R2Yy Qi NBFffte y4
convince of this. We all know dm
experience that if an adulthas never
recycled, it isquite hard to forgetthe
wasteful haits habitatsof a lifetime even
whenit is their intention to develop more
positive valuesFor children who grown
up, from an arly age to recycle and care
for their environmentthese attitudeswill
be sustained for a life time.

In fact young children ra capable of
making even quite complex moral
judgements. One concrete example is
provided byBates and TregenZ2009)in
a case study from Hallett Cove Preschod

in Australid. They report on dour-year
old child andher motherstanding at the
supermarket counter. The childis
reported to have pickedip anitem and
following a close inspection saying:
@S Ol yQi

KIS NBOeOfS aevozf
As Bates and Tregenza go on to observe,
children are often seen as having little
influence on our world. Yet here is an
example of a fowyear old trusting her
beliefs and exerting her influence on her
family, and thus, indirectly, on society (op
cit, 2009).

Many early years settings aralready

making significant contributions to
education for environmental
sustainability through integrating

recycling and composting into their every
day practice. Yearguably,the biggest
developmentthat needs to be made in
terms of the early years ® involve the
children more closely in makirgcisions
on the issues affecting theiown lives and
local environment.

Outdoor Learning

;s S/ magyRiesteig girpag |IcqpieisHdng o

the last few years there has been
renewed concern that children should
spend nore time outside There have
been concerns abouD KA f RNBY Q&
the home, being dominated by the use of
electronic toys, computels and the
television. There has also been some
concern that this type of play can be
linked to the restriction of social sks and
that the limited time spent outside had
serious implications for childreengaging

in physical activity. Particular concerns

7_http://www.decs.sa.gov.au/efs/files/pages/HallettCo
vePreschoolCaseSt.pdf
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have also been expressed regarding early Us i n g

childhood obesity

Yet arly yeas practitioners have long
recognised the learng potential of the
outdoor learning environment. Outdoor
education in Scandavia has a high
status, with theaim of improving physical
developmentand i K S  CelinhdctiRm 3
with nature. Many of the Scandinavian
forest preschools are built and runn
secluded woodland, other settings
provide regular access tocal woodland
by bus. Thoughout a typicatlay children
have the opportunity to engage in child
initiated activities and investigate the
0NBES Qa3 ands &cd RystenisSie
childrenare oftenencouraged to work in
teams, problem solving and learning
through direct hands on experience.
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A discussion in the forest

In the UK, forest school developments
have alsobeen extremely successful and
have been showto have made a positive
impact on tlhose children  with

behavioural problems and those that
need to develop confidence and self
esteem. Reggio Emiliahas provided

another international influence that has
supported the learning potential of the

outdoors. In fact in the Reggio Emilia
model of ealy childhood education the
environment is seen as the third teacher.

chil d

(@)

t he
as a starting point.

Watching a chick hatch from its egg

Curriculum planning should always take

I 002dzy G 2F GKS tisksh f R NE
an important aspect of personalised
learning. At Glusburn Primary School, for
SEIFYLX Sz GKS®& KI @S dz
interests in Easter and in hatching eggs to
provide opportunities for the children to

look after and watch real chicken eggs
hatch in an incubator. This highlights the
value of learning through firgtand
experience. Building upon particular
interests or concerns that the children
express, pictures, video clips and objects
can all then be used as a starting points

for discussion toifd out what children
already know and understandnce the
foundations for new knowledge and
understanding are identified then we can
odzA f R OKAf RNBYy Qa I g
different social cultural contexts and
experiences.

In one project at Cannon Park mgary

School in Coventry for example, the
children were concerned that they were
unable to keep their drinks cool. The
teacher was able to show the children
pictures of umglazed pots known as

W/ KFEGGASaQ GKIFG FNB 2
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Asia and Africa to storgvater and keep
food fresh.

A 'Chattie' Refrigerator

The childrenwere shown how, if they
wanted to keep theirdrinks cool on a hot
day, they coulduse the same prinple as
the Chattie to make their own
refrigerator. All it takes i$or their can or

bottle of drink to be stoodn a bowl anca
flowerpot soaked in wateplaced on top.

As the water evaporatefsom the clay pot

it takes the heat away and keep the

drink underneath good and cool. This
wo22ftAy3a STFFSOH 2F Sl
principle applied in moern electric
refrigerators The advantage here is of
course that therefrigeratorR2 Say Qi y S
St SO0 NR O AotreaXittler waterkirs @ LJ
the bottom of the bowl and the pot will
graduallysoak it up andhe Y ¥ NA RIS Q
last even longr.

stone —_—

flow e_r,_,/V f
pot |

drink
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The Social and Cultural Pillar

"...cultural diversity is as necessary for
KdzYF y1{AYR |4 O0A2RA{

(The Universal Declaration on Cultura
Diversity, UNESCO, 2001

Social sustainability is concerned with
all of those social, cultural and political
issues that affect the qudy and
O2y GAyYydzAa e 2F LIS2LJ
between nations. Sustainable societies

are therefore considered just and
inclusive societies, which may be
characterized by participation,

emancipation, freedom, security and
solidarity. To achieve socialisainablity

equality and fairness is therefore required
between individuals and groups within

and beyond national borders and
between generations. Sustainable
development requires, therefore, an
ethos of compassion, respect for

difference, equality anddirness.

The key concerns of social sustainability
are to promote participation and
dialogue, counter inequality, and secure
peace. If peace and security are to be
achieved and maintained throughout the
world then social development and social
justice are crucial. In fact it is widely
recognised that social development and
social justice cannot be achieved without
LISFOS FyR &SOdzNR G 8
achieved in the absence of respect for
human rights and fundamental freedoms
either. (United Nations. 21 Augt 200
World Summit for Social Development)
racism is a

Cultural prejudice and

worldwide phenomenon and most

national governments have policies to

) Schitteritie misiforrfagioNIpeddied deNJS £

less educated minorities by manipulative
extremists. Recentillustrations of the

need for these educational provisions are
diverse and include the mistreatment of
ethnic Albanians in Greece, attacks on
Romanians in Northern Ireland (2009),
and violence against African farm workers

f SnQ BouthefnD Baly = (2040}, ( 1K A lydia | Y R

discrimination against the Dalits, (so
OFffSR Wdyy GréntdOK | @ £ S & ¢
significant problem and indigenous
communities in many countries including
the USA, Canada and Australia remain
severely disadvantaged. In 2009/10
increased racist attacks againstRIA | Y Q &
were reported in Melbourne. In South
Africa, the deep scars inflicted by
apartheid will take a long time to heal and
these processes of reconciliation continue
to be frustrated by extremists on both
sides. The atrocities in Rwanda in the
1990s and &nya more recently
undoubtedly had many causes but if the
ethnic divisions had not been so great
then it is clear that they could never have
been exploited to promote genocide. In
the Middle East extremist factions on
both sides have also often stood in
opposition to peaceful settlements.
Children of three to four years of age
commonly exhibit curiosity about physical

> diffdreyides arid (ihey Offery Daw gedder

YR WNJ OAIFfAaSRQ LINBT:
the children develop their identity as

family members andhey can also absorb
GKSANI FI YAftASAQ addSNE:
Is also at this stage that they begin to
classify people into groups and to develop
theories about why people are different.

ESDNEARLWEARS



In fact it is at this stage, when they are
forming their first fiendships, that we can
do the most to support them in learning
to accept diversity and to feel
comfortable  with  differeices. As
previously suggested,i@ogists used to
think that human beings could be split up
Ayid2z RAFFSNBYy(H 3INR
study of genetics has now shown that the
differences between people in any one
population are enormous in comparison
to any differences that can be found
between populations. We can therefore
y2¢ albeé gAGK O2y TA
no biological significancefor human
beings. The differences that we see

0SG6SSYy 3INRdzLJA NBI
RSSLIQ® dzy F2Nlidzyl S
essentialise the differences we se€

0S06SSy 2dzNBESt gSa
the differences between us that are often
considered to defie us. This s
particularly problematic as we often take
the similarities between us completely for
granted. Children need to understand
that skin colour is a totally arbitrary
difference, and that all human cultures
and populations, at home in the UK and
throughout the world have much more in
common than they have differencks

Adults can contribute a great deal in
supporting children in their development
of positive perceptions of themselves and
of others. A great deal of early years
curriculum develpment along these lines

has been carried out around the world. In

the UK for example the Early Years

Foundation Stage Guidance (2007) fo
England suggests:

8-20 months Planning and Resourcing

8 http://www.327matters.org/Paper.htm
http://www.327matters.org/Sustainability/Docs/skincol

G22N)] SAGK a0l FF3X LI NI
promote an antdisaiminatory and ant
biasdJLINB I OK (2 OFNB | yR
16-26 months:

Note: &, 2 dzy 3 OKAf RNBYy Qa

similarities and differences, for example,
their footwear or atterns on their ,
0zl ihed Nihg YiNd (F? ifaf? apgpéfince! K'S
including hair texture and skin2d 2 dzNE ¢
b2GSY G, 2dzy3d OKAf RNBy !
differences such as skin colour, hair and
FTNASYRAE D
R Fifegige  Brroficg:d @i B S of ALKy
children about valuig all skin colour
RATFSNByOSa¢ o

{ 8080+ thobifls: 2V (8 WalAy
f Qoe? 31 7 BRYBrNEY skl

titu Su ut. differen in skin o
yHiudgs spch & gppudfierengegin g 5 4
Effective Practiced 5 S@Sf 2LJ ad NJ
combat negative bias and, where

necessary, support children and adults to
dzy t SI Ny RAAONAYAYLl G2 NE

The Frazer Bear Project

In November 2009, seven teachers from a
variety of schools in North Yorkshire in
the UK accepted the challenge of being
part of a pilot project to look at using an
2yt AYS NIWCNEREY NS dzl €
Environment to enhance Community
Cohesion through school linkingEach
setting was paired with asther setting
and each of the seven teachers were
given a special bear with the surname of
W C NP yTrieSbErs @ame equipped with
special passports and bagsready for
their adventures!

D

In the Autumn term of 2009, the
Foundation Stage Unit at Glusburn
Primary School began the project as one

our.doc

aspect of their community cohesion



(COCO) program. The project began with

f SGGSNI I NNAGAY 3T |

CNRYUSND | yR

was a bear because he had left a paw

print on the letter The children then
talked about what they thought Frazer
might look and what he would need to
settle into school.

st

Talking about F‘raser the bear

With the support of the adw$ the
children researched, usingnonfiction
books,yo fond out what bears neked.
The children took photos and videos,
using digital cameras , to show him what
the unit was like and they introduced
themselves to him using a forum on the
Fronter web site. Frazer be#lren spent a
term at Glusburn School learning all
about the locacommunity and the school
itself.¢ KS OKAf RNBY Yl
videos to tell Frazer how to log onto the
O2YLWzi SN F'yR K2g 0
(Frazer Bears room on Fronter). Video:s
were also made of the childretalking
about the things they didat school fo
Frazer. At the end of the Autumn term,
Frazer told the children that it was time
for him to meet some new children in a
different school. Together the children
and teachers uploaded the photos, videos
and their work with Frazer onto Fronter
so that Fraer could show the new

U7

children he met, all about his adventures.

(K tBe Spridd Pedri of ZONOR FfazeW Badd 1 S

IKS OKAGIRIPYIRABEASBRI GRIEK YRS

North Yorkshire to learn more about the
local community there.Pupils from the
Harrogate school were abléo access
CNRYGSNI YR TFAYR 2dz
adventures in Glusburn. The Frazer link,
prompted children from Harrogate to
contact the children from Glusburn and
although in contrasting areas, both sets of
children could see how they were similar
to others. Towards the end of the spring
term both the children from Glusburn and
Harrogate met up at a National Park in
the Yorkshire Dales.

When Frazerreturned to Glusburn, in
time for the start of the summer term,
links were made with a prschool in
Tanzaniaand arrangements made for
Frazer to spend some time there. Other
similar projects have been carried out in
other countries. One other example
comes from a project developed within
the IBM KidSmart program. In 2008 this
involved 500 preschool children fro

disadvantaged communities in 13
European countries participated in a
WeNI WK ¢28aQ LINR2SOU

foster cultural exchange and increase IT

& §omrgu&1i§a}jogﬂ<ills iqtgeéclassroom.
2 A knkbetweenaweter and

Uganda

The Swedish curriculum fopreschools
adza33dSada GKFOY &/ KAER
ethical values and norms, particularly

G§KNRdzAK O2yONBiGS SELIS
G a2 & dzLJLJ2 NJIi OKAf RNBY ¢
AYFIAYLFGAZ2Y Ay 20KSNJ
aAldza GA2yéd ¢KAa SR

Swedish prescha to exchange letters
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with teachers in Uganda, and to involve
the children in the dialogue.

Children become intersted in each

2 (I K S NDdaylied S NB

Two major differences were identified
between the preschools. One was that
the preschool in Sweden wasunicipality
owned, and provided as a right for all
children, while the Ugandan preschool
provisions were being made by an NG(C
and places were available for some of the
local children. The other differences were
related to the inequalities in access to
food, electricity and materials. These
became the two starting points for
discussions between thehildren in
Sweden and Uganda.The children
exchanged mails with photos and
drawings, and every time a new envelope
arrived there were new questions to deal
with. The Swedish children asked a lot 0
guestions from the start, but the project
really took off when their teachers had a
chance to visit the school in Uganda. The
had successfully applied for a grant to dg
so. In their preparations for travelling to
Uganda the Swedish teachers, children
and parents discussed the very different
levels of resourcing in the two settings

and collected together a range of
educational matemls they could
contribute.

N4
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Letter exchange

The Swedish children also formulated

many questions for the children in

'3 yRI X fA1LSY G2 KI
RFY3aSNRdza FyAYlFfKE al
G2y3dz2S 2F GKS 3IFANFFTFS

guestions were quite odd for Ugandan
children since most of them had never
seen a giraffe. These questions drew the
teachers attention to the need to address
a range of popular stereotypes about life
in Africa.

The teachers took many photographs for

the children in Sweden to look at. These
photographs and the first hand accounts

made everything much more concrete for

the children. They could observe things in

the photos and they asked questions such
FaY d2Keé NS OKAfRNBY
L2 NNA RIS S héyNdiso adked K¢ o
jdzZSadA2ya | o62dzi GKS OK
4 dzOK | ya &re thezeK children so
RIFNJ Ké

The Swedih teachers thought it should
be interesting for the children in Uganda
to hear about the total darkness that
people experienced in northern Sweden
in the wintertime. But for children living
in Uganda who had no electricity, they
found it more surprising @ hear that



people were living with the electricity on
all day.

It was clearly realised how much easier it
was to talk about cultural and human
differences when they had this
experience of having visited them. They
I f &2 F2dzy R
interested when they could tell them
more about their own evergay
experiences in Uganda. The next step ha
therefore been for the Swedisteachers
to apply for funds to bring their Ugandan
colleagues to Sweden.

0 EyV

Ma k i and

toys

An example ofhe toys project conducted

in one preschool setting was included in
the introduction above. One aspect of this
involved the children and their parents
evaluating toys from a sustainable
development perspective. It is important
02 NEO23IyAas
environment, along with every
technological artefact contained within it
Is a cultural product. When we encourage
children to evaluate artefacts from
different cultures, artefacts produced for
different purposes, and/or for individuals
with different neals we are encouraging
them to develop better understanding of
the people who made them. It is for this
NBI a2y GKFG Wi SENY
has become popular in teaching history

ng

and religious studies in schools. Artefacts

also provide a powerful resoce for

values education. The undesirable
technological side effects of some
products may also be discussed along
with alternative designs.

In this context it is important to recognise
that children are themselves consumers

9
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sjilmated at .$78 BILLION.
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and that advertising and popar media
has an influence on the choices that they
make with respect to toys, clothes and
activities. It has been estimated that the
awerage child in the UK watches as many
as 10,000 television commercials per
year. In Sweden all television advertising

FOLYYSBRNRINGYJs OKAL RN

and commercials that feature characters
that children are familiar with are
prohibited until 9 p.m. during the week
and 10 p.m. at weekends. Yet the
regulations in most other countries are
mostly weak or norexistent. he World
toy sales market in 2008 has been
The toy

ndthc@irkh g' m@usgryoare constantly
looking for potential new products and
one of their recent innovations has been
G2 YIFEN]SG WanNBSy
also be a trend ermuraged by the
industries heavy use of plastiwhich has
resulted in their costs rising fast along
with oil prices.

Toysurrn(age frorHJ ﬁe!'cy%lgd wood and
plastic are therefore becoming more
common and some companies now
advertise that they use wood grown fro

sustainable sources. Packaging is also an

iIssue and there are particular concerns
regarding battery powered toys. It has
been estimated that more than 14 billion
batteries get thrown away each year yet

up n
chemicals inside leach out and into the
soil and water to damage the ecosystem.
It should also be noted in this respect that
oFGUSNEQaAa GeLAOITfTfe
f Saa SySNHe OGKIy Af
One useful alternat8 (i 2
toys is to encourage children to make
their own and these activities have the
additional berfit of showing children the

ESDNEARLWEARS
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innovative and ingenious toys that many
of the poorest childreraround the world
play with. Some of the most striig
examples are the toys made from wire
and other recycled materials in Africa.

An African wire shaker toy and tin truck

There are a number of books and there
are also internet websites that provide a
wealth of ideas for toys and games that|
children @an make at home and/or in the
preschool. Musical instruments such ag
drums, shakers anthumbLJA | Y 2 Qa
made out of recycled rubber bands,

sticks, boxes and containers. To make a

simple cup and ball toy you can simply
take any recycled plastic bottlan or cup
and punch a hole in the bottom. Then
thread a string through the hole and
through a ball of modelling clay or
plasticine (or a pingong ball) tying a
knot in each end to hold it in place.

Craft activities have been considered ar
important part of early years practice
since the beginning of the kindergarten
Y2O3SYSyiGs a2 Al Ady
I 322R RSIf 2F WR{

Qa I

4 Ghitigen wilBenjoy making Yopd proguetn

continues to take place in most settings.

Children model with clay or plasticine,
they play with wooden blocks or
construction kits.  Children are often
given the opportunity of making things
from old boxes, food and drinks
O2y Gl AYSNE YR 20§KSNJ U
In some early years settings children work
with more resistant materials, shaping
and joinig wood to make things.
Comenius, Pestalozzi, Owen and Froebel
all extolled the virtuesf work of this kind
and encouraged educators to provide
opportunities for children to make things.
For Froebel, education in manual skills
served to develop the wholehild, it was
much more tlan merely a vocational
concern. Froebel believed that craft
provided a means of expression and a
powerful means to develop habit®f
success and perseverance.

Oy 65
In recent years a great deal of effort has
been put into developing our

understanding of design and technology

and the major principles determining
quality in designing and making have
0SSy ARSYUAFASRO® 2 KS
YIF1SQ GKAy3Ia g Swithdza dzl f
some ideas about what it is that we want
G2 FOKAS@OSSE YR AY
we evaluate our efforts and modify our
designs as we go along. When we prepare
T22R ¢S WwalkadasSQ Adsz
reduce or change ingredients according to
our evalh GA2Yy 2F WK2g
Similarly, when we work with textiles,
knitting or dressmaking, as long as we are
y 2 NAIARE & F2ff20AY°
pattern or plan, we constantly evaluate

the progress that we are making and
modify our ideas until we are tsfied

with the final result.
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simple popup cards, block structures and



a wide variety of other products and
these making activities may introduce
them to the artefacts used by children in
other cultures andeligious groups. They
Oy Fta2 RSaxay Iy
that can be played in, and they may ever
be involved in reorganizing the home
corner for a new theme or topic.
Collections of recycled and other

WOo2yadzYot SQ YI &SNK

the sdting and the children should be
given free access to them for exploration
as well as more structuredegigning and
making activitiesln addition to cardboard
béxey, SindWrEcyci@d NEsycY Bod laad
drinks containers and fabrics, a number of
other materialsare often available from
schools suppliers.

fa aK2dZ R 068 18LI Ay
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The Economic Pillar

The aims of environmentalism are already
widely acknowledged and increasingly
supported throughout the European early
childhood sector, and there are also many
intercultural initiatives and insights that
may be drawn wupon to support
sustainable developmestin social and
cultural terms. Yet the current level of
awareness of sustainability economics is
by contrast, extremely weak and few
practitioners currently working in the
sector are aware of the multiple pillars
(environmental, social, cultural and
ecoromic) that policy makers have come
to accept as the major foundations of any
adequate understanding of sustainable
development. Yet young children like
Charlie Simpson (above) show the
potential for developing social
entrepreneurs from an early age. Itf
these reasons that we believe education
for sustainable development requires
programsthat emphasise the importance
of providing learning experiences for
teachers and parents as well as for thg
children, and initiatives that encourage
them to questionhow and why the issue
of sustainable development affects every
individual and community in a variety of
ways.

It is often argued that an education that
promotes thrift (or frugality)
simultaneously supports the development
of positive environmental valuesnd pro
environmental behaviour.As Robins and
Roberts (1998)have argued, all of our
practices of sustainable consumption
need to be grounded in a wider range of]
environmental, social equity and moral
concerns and practices to support and

encourage:

reducing the direct environmental
burden of producing, using and
disposing goods and services;
meeting basic needs for key
consumption goods and services,
such as food, water, health,
education and shelter;
maximising  opportunities
sustainable livelihods in
South;
consuming goods and services that
contribute positively to the health
and weltbeing of women and
children;
increasing the development and
adoption of energy and water
efficient appliances, public
transport and other demandide
measures
the production and sale of new
goods and services adapted to
global environmental constraints;
and
lifestyles that place greater value
on social cohesion, local traditions
and nonmaterial values.

John Fien (2002)

for
the

In much of thislifestyle questions related
to naturecan be central. To illustrate one
of the ways these things may be
addressed we will consider the example
of how lifestyle questions became
integrated into a project that was
extended to address all threeillars of
ESD,in a Swedish preschool, when they
first intended to work on the topic othe
Wing and dea@



What came first? Was it the
Chicken or the Egg?

g

The nature theme that the children and
teachers started to pondeg I &
f ATSK¢E GKS F20dza
hens and chickens and the children
a1 SR F2NJ SEIYLX S
there are chickens in some eggs, but not
Ay 20KSNRBRKé ¢KSe | f
begin in a chicken. To find out about this
they decidedto read books about it and
ask someone they thaght knew about
this phenomenon.A lot of questions

1

gSNBE L2aSR oe@ 0KS
gKSNE R2Sa ftAFS | N
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From their own questions and from what
they learned from their examinations the
children soon realized thathackens can
live under very different circumstances.
They found that many of them live in
small, narrow cages, without a sitting
place of their own, and have to stay
indoors all their life. The childrethen
got upset and wanted to knowhere the
eggs tley eat at the preschool came
from. When they were told that they
came from chickens who wheieept in
small cages and unable to go outdoors
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stop eatingthe eggs. Together with their
teachers they went to the people
reall2yairofS F2N 0KS
with their protests and complaints about
the way the chickens producing the eggs
where treated. Their protest led tthe
institution as well asmany of their
parents changed thie purchasing habits
and startingto buy ecological eggsdm
a place where the chickens coujg out
and live a good life.
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B The &condniicS of égg Rdfluction
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| ychildrérk Badticipa¥el ¥f Ra  séakcts for
knowledge related to nature, the
economy and social aspects of the
learning for sustainable development.
Qifestyl€dhasa lotto do with what kind
of eggs you buy, which is closely related
to values. But it is also related to
economy, as ecological eggs are more
expensive, which in turcould mean that
the children learn to understand that they
cannot eat eggs as often as before, since
they are more expensivén projects such
as this the children also take part in a
democratic process in which they
influence something in their own lives

they got really upset. They decided to
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